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Language teaching is a skill-based teaching aiming at the development of language
skills and teaching tools are one of the important components of the teaching process
in terms of the elements that will enable to increase the knowledge and experience
related to the skill intended to be developed as the input source. Therefore, teaching
tools should be designed in a way that allows access to the targeted development
level, taking into account the nature of the intended skill area and the nature of
language processing. As known, reading is a process of mental decoding, where many
processes related to each other are performed simultaneously in order to gain access
to the deep meaning of the text from the moment the interaction begins and this
process is based on the background knowledge of the individual's experiences and the
mechanics of the language components. Accordingly, for the development of reading
skills, knowledge of phonological, semantic, morphological, and syntactic systems
must be fully acquired, and these systems must function in an integrated manner. In
this respect, the teaching tools prepared for the purpose of developing reading skills
should be designed in accordance with the principles of general training material’s
development and taking into account the structure of the reading action itselft. In this
sense, the aim of the study is to provide a theoretical perspective on the possible
qualifications of the teaching tools that will be used for the development of reading
skill, based on the studies of the field of applied linguistics related to the reading
comprehension process.
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Dil 6gretimi, dil becerilerinin gelistiriimesini amaglayan beceri odakli bir 6gretimdir ve
dil 6gretim araglar (materyalleri) girdi kaynagi olarak gelistiriimesi amaglanan beceriye
iliskin bilgi ve deneyimlerin arttirnlmasini saglayacak unsurlari barindirmasi bakimindan
dil 6gretim sirecinin 6nemli bilesenlerinden birisi konumundadir. Bu nedenle dil
6gretim araclari hedeflenen gelisim diizeyine erisime imkan taniyacak bigimde, gelisimi
amaglanan beceri alaninin dogasi ve ¢alisma mekanigi dikkate alinarak tasarlanmalidir.
Bilindigi gibi okuma eylemi, metinle etkilesime girildigi andan itibaren baslayarak
metnin derin anlamina erisim saglamada bir biriyle iligkili pek ¢ok islemin es zamanli
olarak gergeklestirildigi zihinsel bir kod ¢éziimleme islemidir ve s6z konusu bu islem
bireylerin gecmis deneyimlerden kaynaklanan arka plan bilgisiyle dil bilesenlerinin
¢alisma mekanigine dayali olarak gerceklesmektedir. Bu sebeple okuma becerisinin
ideal gelisiminden s6z edilebilmesi fonolojik, semantik, morfolojik ve sozdizimsel
sistemlerin tam olarak edinilmesine ve bu sistemlerin birbirleriyle entegre bir bicimde
¢alismasina baglidir. Bu bakimdan okuma becerisinin gelistiriimesi amacina doniik
hazirlanan dil 6gretim araglarinin genel arag gelistirme ilkeleriyle de uyumlu olacak
sekilde ve okuma eyleminin g¢alisma mekanigini dikkate alarak tasarlanmasi
gerekmektedir. Bu kapsamda galismanin amaci uygulamali dilbilim alaninin okuma
anlama sirecine iliskin yaptigi c¢alismalardan hareketle, okuma becerisinin
gelistirilmesine yonelik kullanilacak dil 6gretim araglarinin sahip olasi gereken
niteliklere iliskin kuramsal bir perspektif sunmaktir.
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Introduction

Applied linguistics is a practice driven multidisciplinary field of study which is carried out for solving
language based issues such as language planing, billingualism and acqusition by using the theories,
methods and findings of general linguistics. In spite of the diversity in the study areas, the area of
applied linguistics is mainly focused on language teaching and it is seen that many researchers working
in applied linguistics specialize in language teaching (Davis, 1999, p. 63). Although language teaching is
devoted to different sub-fields such as curriculum development, measurement and evaluation in
relation to the field of educational sciences, the prominent area related to applied linguistics within
these sub-areas is material development. Material development is a concept that has a field of study
and application by means of its relationship with the principles and methods for the adaptation and
evaluation of language teaching materials and with the applications made by the authors, teachers and
students (Tomlinson, 2001, p. 66; 2011, p. 2). However, the fact that it was considered as a sub-unit of
language teaching methodology until the 1990s led to very limited studies on the use and evaluation
aspects of material development (Pecenek, 2005, p. 86). However, this field, which covers the design,
development, adaptation and evaluation of language teaching materials, is considered as an
independent study area.

Due to the limitations of previous and general experiences, language teaching materials are often
considered and evaluated in relation to textbooks. However, any element that facilitates the teaching
process can be seen as language teaching material, and many elements such as DVD, e-mail, video
sharing sites, workbooks, dictionaries can be used as language teaching tools which increase students'
knowledge and experience about target language (Tomlinson, 2011, p. 2). However, although the
diversity in the number of instruments that can be used raises the question of on which criteria
language teaching tools will be prepared, language teaching/acquisition studies that provide a
multidimensional perspective on the language learning process constitute the main source in
determining the criteria needed at this point.

As it is known, language teaching involves a skill-oriented teaching process aiming at the
development of the four basic language skills (reading, listening, speaking, writing) at the highest
possible level, and the development of reading skills in this teaching process is one of the subjects that
are emphasized. Each word has a semantic value and being literate can be regarded as transferring
letters or symbols directly into thought or speech (Bruning, Schraw, Norby & Ronning, 2004, p. 234), so
learning to read or teach reading can be seen as a simple teaching activity at first glance. However, the
basic outcome of reading is to obtain information from the read text, and it has a complex cognitive
process. However, the ability of individuals to acquire new skills in different fields can only be achieved
through effective reading instruction. Because reading activity is an element that enables individuals to
enter the world of literacy, individuals do not have academic success in other areas of learning without
effective reading skills (Bloom, 2016, pp. 48-50). For this reason, the development of reading skills is one
of the subjects emphasized in the language teaching process. Since the activities to be implemented to
maximize skills development are realized to a great extent through language teaching tools, one of the
important components of the teaching process for the development of reading skills is language
teaching tools. In this regard, the selection and preparation of the language teaching materials to be
used in the development of reading skills is very important. In this context, the aim of the study is to
present a theoretical perspective on the qualifications of the language teaching tools to be used in order
to improve the reading performance based on the findings of applied linguistics studies.

Material Development Process and General Features of Language Teaching Material

Studies on material development, which are now considered as an independent area and the
development of language teaching tools, are a series of descriptions of both the development process of
language teaching tools and the qualities that these tools should bear. At this point, language teaching
and acquisition studies, which offer a multi-faceted perspective on the language learning process,
constitute the primary source of vehicle development principles. In particular, the results of studies on
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student traits such as motivation, tendency, learning strategies, learning styles, age and intelligence are
the determinants of the quality of language teaching tools (Pegenek, 2005, p. 87). In addition, general
education policies determined by the demands and requirements of teachers and students as well as
global and local factors are another factor effective in determining the qualifications required of
language teaching tools. To ensure that language teaching tools can contribute to high-level skills
development, it is necessary that they are designed and produced in accordance both with the working
mechanics of the skill area that is intended to be developed and with the general principles of tool
development principles. Also, they need to be tested for their suitability to the objectives desired to be
achieved. In this context, the studies on material development (Jolly & Botilho, 2011; McGrath, 2016;
Tomlinson, 2001, 2011, 2013a), the linguistic field of applied linguistics by using the data provided by
the language teaching process will be used in the materials to be used in the description of the general
characteristics. Accordingly, in terms of their basic qualities, the teaching materials of the language can
be either empirical, auditory, and sensory in nature, as well as in an instructive way that will enable the
students to be exposed to the experience of the target language (Tomlinson, 2011, p. 2; 20134, p. 2). In
addition to the typical characteristics of language teaching tools, descriptions of the typical
characteristics that language teaching tools should bear without any distinction of the learning area or
skill were also made based on earlier studies. In this context, Tomlinson (2011, pp. 8-23), expresses the
typical characteristics of language teaching tools as follows:

. Make an impact on students,

. Make students feel comfortable,

. Contribute to the development of students' self-confidence,

. Support and facilitate the self-development of students,

. Enable students to use the target language for communicative purposes,
. Be considering that the positive effects of teaching are often delayed,

. Be considering that the students differ in their learning styles,

0 N O U1 A W N P

. Students should be taken into account that they differ in emotional attitudes, and should motivate
them strongly and continuously,

9. Materials should maximize the learning potential by promoting intellectual, aesthetic and emotional
participation that stimulates both right and left brain activities,

10. Materials should provide opportunities for output of feedback.

The development of language teaching tools requires a stringent communication process (Pegenek,
2005, p. 4). Therefore, determining the components that guide the development of language teaching
tools is important in terms of providing the benefits expected from language teaching tools. Jolly and
Botilho (2011, p. 113) describe the components of the material development process as follows:

. Determination of requirements,

. Investigation of requirements,

. Conceptual perception of materials,
. Pedagogical perception of materials,
. Production of tools,

. Use of materials by students,

N o o A WN P

. Assessment of the materials in terms of compliance with the set objectives.

Principles of Reading Material Development

Language teaching is a skill-oriented teaching aiming at the development of basic language skills at
the highest possible level, and one of the important components of this teaching process is the teaching
tools used. In order to achieve the highest possible language development, it is of utmost importance
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that language teaching tools are designed taking into account the nature of the area of skill intended to
be developed. For this reason, it is necessary to prepare and develop the reading performance of the
teaching materials to be prepared for the development of reading skills taking into account the working
mechanics.

The main purpose of the action of reading is the state of acquiring knowledge from the read text,
and this process requires the construction of the mental consistency of the informative presentation in
the text (Goldman & Rakestraw, 2000, p. 311). This construction process involves analyzing how and in
what way each affixes, word and sentence in the text function both separately and in conjunction with
other affixes, words and sentences in the text, in accordance with the discourse of the text. In this
analysis process, the reader uses both text-centered information and general non-textual knowledge of
the world. In this respect, the process of reading, which is basically a decoding process that requires the
integrated work of different tasks as a cognitive process, requires effective coordination of a limited
period of time in many processes to create a general representation of basic ideas through the fast and
automatic processing of words and sentences (Grabe & Stoller, 2011, p. 14). For this reason, both the
limitation in the capacity of conscious attention mechanisms (Posner & Synder, 1975, p. 670), as well as
the optimal reading of fluent reading, require the effective use of multiple cognitive processes (McLean
& Rouvault, 2017, p. 93), so that the skills used in the reading process should be automated (Grabe &
Stoller, 2011, p.14). Because, as is known, automatic performance is faster and easier as it requires
fewer processing steps than algorithmic performance (Logan, 1997, p. 130). In addition, the flexible
distribution of mental resources is important in the presentation of goal-directed behaviors, and
provision of cognitive control, allowing the selection of actions that are compatible with the objectives
(Badre, 2008, p. 193). Therefore, as linguistic input sources, the materials for teaching the reading skills
should include activities and practices that will contribute to the automation of the skills which will
enable the effective use of the different cognitive resources needed in the reading process. Because, as
Logan (1997, p. 123) stated, certain cognitive tasks can be performed automatically and reading is one
of the most important examples of this situation as a cognitive task. In this respect, the automatic
activation of the internal memory system can be achieved by means of input elements to provide the
materials used in reading instruction (Posner & Synder, 1975, p. 670).

The read action is a complex decoding process in which a plurality of interrelated processes are
performed simultaneously, and this decoding requires the decoding of the language components. In this
respect, skills and awareness should be developed for the students to study the mechanics of these
components by taking into account the language teaching materials prepared for the teaching of
linguistic components in the effective and automatic use of the skills required for the code analysis and
reading comprehension process. The first linguistic component to be considered in terms of its role in
the process of reading comprehension is phonology. While it is important for individuals to be able to
separate words into phonemes and learn the matches between these phonemes and the letters that
represent them (Nagy & Scott, 2009, p. 274; Tunmer & Nicholson, 2011, p. 416), as one of the distinctive
components of fluent reading, such as phonological knowledge, reading speed and accuracy (Fuchs,
Fuchs, Hops & Jenkis, 2011, p. 239; Kuhn & Stall, 2003, pp. 4, 5, 14). In this context, correct and proper
use of prozodic elements associated with suprasegmental units such as emphasis, pitch changes, pause
and duration means the proper use of the syntactic structure of words (Kuhn & Stall, 2003, p. 5).
However, early development of phonological sensitivity is also important for the early development of
reading skill. Therefore, it is critical sub-processes that support the fluent reading of the alphabetical
decoding because the teaching programs emphasizing the skills of spelling sound decoding will bring
better results on the reading outcomes (Stanovich & Stanovich, 1995, p. 99). Therefore, phonological
knowledge should be taken into consideration during the preparation and development of reading
instruction materials.
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Morphological awareness, based on analyzing morphological constituens, is defined as the ability to
reflect and modify these structures with the knowledge of the structure of the formulas that make up
the words, (Carlisle, 2000, p. 170) and it is another important element in the development of reading
skills. Morphological information provides rich semantic connections that can be used in the acquisition
/learning of new words (Wolf & Katzir-Cohen, 2001, p. 220), but is influential on meaning-making
processes (Schreuder & Baayen, 1995), and a novel recipient of a new word has access to it is a source
of information (Nagy & Scott, 2009, p. 275). In addition, morphological information facilitates the
process of reading comprehension by enabling more rapid combinations of autographic units by
accelerating the recall process by making the autographic parts more visible and familiar (Wolf & Katzir-
Cohen, 2001, p. 220). In addition to this, morphological information is effective on the processes related
to the establishment of the consistency structure of the text which is important for the reading
comprehension process. As it is known, the coherence structure is an element that allows the
relationship between the text and the context to which the text belongs to be established and
recognized by the text recipients (Stillar, 1998, p. 16). For this reason, the information on the semantic
features that morphemes acquire in the discourse of the text is extremely important both in providing
access to the deep structure of the text and in the establishment of a semantic, logical connection.
However, as Smith (2003, p. 11) pointed out, the morphemes of mode, aspect, and tense added to the
verbal categories provide a clue to the text recipients about the local structure of sentences.
Morphological information is also required to access information about the discourse mode of the text.
As known, this is because aspect is a linguistic sub-system that consists of two components, namely
grammatical and lexical, which are related to two different (narrative and report) modes of discourse
(Smith, 2003, p. 68). For this, the morphological units that make aspect-related information accessible
on the surface structure of the text and the information about these units play a significant role in the
process of determining the different modes of discourse shaped by text recipients in accordance with
communicative purposes— and, then, of activating the domain-specific content scheme. Another effect
of morphological knowledge on the reading process is related to the level of syntactic processing. In
addition to making structural and semantic features relevant and visible in relation to the constituent
components of a sentence, syntactic structuring is one of the information resources that text recipients
use to obtain information from the text (Smith, 2003, pp. 10,13). Therefore, text recipients need to
perform syntactical analysis during the reading process, during which morphological information
contributes to syntactic processing (Klauda & Guthrie, 2008, p. 11), which is necessary for the reading
comprehension process. For these reasons, the knowledge and awareness of the morphological units
about the structure of the morphological units and their working style should be increased by carefully
considering the morphological knowledge in the teaching materials aimed at the development of
reading ability.

In order for the structure-meaning to be matched, the text recipients must extract the semantic
content of the words quickly and accurately from the autographic forms during the reading process
(Wolf & Katzir-Cohen, 2001, p. 220). For this reason, since the semantic proposition formation, which is
expressed as combining the word meanings from the structural information to the units of meaning
(McLean & Rouvault, 2017, p. 94), must be made quickly and accurately, the reading teaching materials
should be designed to be the source of the qualitative and quantitative development of the lexicography
(vocabulary). The relationship with this situation is that the speed of the word recognition, which is
associated with the use of advanced capacity to draw attention to the integrative understanding
process, should be increased as soon as the interaction with the text interacts for the development of
reading skill (Fuchs et al., 2001, p. 242). Because, as is well known, the development of effective
decoding and automatic word recognition is a prerequisite for a positive relationship between
comprehension and fluency, and there is no development of reading comprehension without word
recognition skills (Grabe & Stoller, 2011, pp. 14, 21). In this respect, reading-teaching materials should
be the development of vocabulary, as well as its word recognition skills and speed, and should take into
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account the complexity of the vocabulary and the its underlying information such as’; incrementality,
multidimensionality, polysemy, interrelatedness and heterogeneity.

The reading action is the ability to extract meaning from the text and to interpret the acquired
knowledge properly (Grabe & Stoller, 2011, p. 9), and the text recipients use both the previously
acquired global world knowledge and the information that is clearly presented on the text surface for
the purpose of extracting and interpreting the information. However, in order to reach the deep
meaning of the text and to go beyond the knowledge presented in the text, individuals must gain access
to information structures that are not explicitly expressed in the text. In other words, going beyond the
text requires inferences, and the inference through knowledge is necessary not only to fill in the gaps
required to create a coherent text base, but also to create a coherent context, in other words, reading
comprehension requires inference (Kintsch & Kintsch, 2005, pp. 72, 81). Therefore, activities and
practices in reading teaching materials should be of a nature that will contribute to the activation of
resources that will provide access to information in the inference type.

As it is known, language teaching aiming at the development of basic language skills is carried out
mostly based on texts and activities carried out in a text-oriented manner. For the reading skill field, the
texts in the language teaching tools are basically used for the following purposes:

1. To provide practice for the development of listening and reading skills,
2. To provide new input for the productive use of language and support the inputs provided before,
3. To provide informational content (McGrath, 2016, pp. 105-106).

The main step in the design and development of tools for developing reading skills is the selection
and compilation of textbooks (Grabe & Stoller, 2011, p. 27), especially in the context of basic language
skills (McGrath, 2016, pp. 105-106).Therefore, for effective skill development, the texts used in the
reading teaching process should be selected and compiled according to certain elements. In this context,
one of the basic elements in the determination of the texts for the development of reading skills is that
these texts stimulate the desire to participate in the text by providing interaction between the senses,
intuitions and thoughts of the text recipients (Tomlinson, 2013c, p. 21; Maley & Prowse, 2013, p. 177).
Because these types of texts help text recipients to create meaningful personal multi-dimensional
representations where internal speech, sensory images and sensory stimuli are combined to make sense
of the text, it helps deep processing to facilitate language and skill development (Tomlinson, 2013c, p.
11). Another feature that the texts used in reading teaching tools should carry is the compatibility of the
texts with the linguistic and cognitive levels of the students in terms of difficulty level, and will
contribute to the development of high-level skills such as inferencing, connecting, predicting and
evaluating quality (Tomlinson, 2013b, p. 7). In addition, these texts should contribute to the individual
development of the students and should be compatible with the students' age and development level in
terms of perceptive characteristics (Tomlinson, 2013b, p. 101).

As the discourse characteristics formed in line with the communicative aim lead to the emergence of
different types of texts, the reading action requires the analysis of texts with different types of
characteristics due to its structure. The realization of this resolution depends on the perception of the
texts by the text recipients in how they differ in terms of language, content and narrative characteristics.
For this reason, it is very important to gain the ability to categorize texts, which are also referred to as
species awareness, in the development of reading skills. Because categorical information is the focus of
reading comprehension process because it offers the opportunity to both inference and to activate
advanced information for use by creating a focal point during reading (Bruner, 1957, p. 170; Smith &

’ Nang and Scott (2009: 270) defined five levels of word complexity as follows:

i. Incrementality: The word information takes place in certain stages over time.

ii. Multidimensionality: Word knowledge consists of different types of information.

ii. Polysemy: Words often have more than one meaning.

iv. Interrelatedness: The word knowledge of individuals is not independent of the knowledge of other words. v. Heterogeneity:
Information about what the word means changes in relation to the type of word.
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Kosslyn, 2013, p. 179). However, the most obvious form of meaning to be conveyed is the choice of the
text type. The basic element that determines the interaction of the recipient with the text, i.e. the
recipient of the content scheme appropriate to the text type in the mind of the recipient, is the text type
(Sager, 1997, pp.30,31). With the activation of the genre-specific textual schema, the creation of the
intellectual skeleton, which enables the internalization of the textual information, allows the selective
distribution of attention during the reading process, but it becomes easier to edit and summarize the
text with inferential evaluations (Pearson, 2009, p.13). Therefore, the choice of the texts used in the
language teaching tools for improving reading skills is to determine the texts to be used in a way that
allows students to interact with different types of text (Tomlison, 2013c, p. 101; Maley & Prowse, 2013,
p.166).

Another point to be considered in the preparation of reading teaching materials is that it should be
prepared in a way to introduce discourse forms which have an important role in reading instruction
(McGrath, 2016, pp. 105-106). The ability to understand texts with different types of features depends
on the analysis of type-specific differences in the surface structure of the text. For this reason, the
reading action requires the effective use of discourse strings determined for the communicative
purpose, and the meaning of the text depends on the ability of the text recipients to combine the
elements of discourse. However, the discourse structure makes it possible for independent units to
associate and gain new meanings through forward and / or forwarding (Bruning et al. 2004, pp. 239-
240). For this reason, it is important to teach information about the level of discourse which is also a
determinant of the distinction between text types. The determining the structural features of the text at
the level of discourse;

1. Makes easier for the text recipients to reach and remember the main ideas of the text, based on the
structural clues,

2. Determines the parallelism between the surface structure of the text and the conceptual structure of
the information that contributes to the understanding of the text,

3. Clarifies the structure of the text which makes it easier to understand and teach the text (Goldman &
Rakestraw, 2000, p. 316).

The aim of reading is another factor affecting the development of reading skills (Maley & Prowse,
2013, p. 166). As it is known, differentiations in the purpose of reading cause the emergence of different
types of reading. As a result of this situation, readers need different competences in accessing the
informational content in the text. For example, since reading to learn is to be carried out in an academic
or professional environment that requires transfer of a significant amount of information from a text,
readers, in this type of reading, will need qualifications such as remembering supporting ideas as well as
main ideas, recognizing and constructing rhetorical frames which organize information structure in text
and linking text to knowledge base (Grabe & Stoller, 2011, p. 11). For this reason, reading-teaching tools
should provide individuals with the qualifications required of different types of reading and should raise
awareness about different reading strategies.

Another element that is as important as text selection is the nature of the activities used in the
processing of texts. According to this, the activities to be used in reading teaching materials should be
compatible with the content of the text, the age and development levels of the students, and should
stimulate mental activation, linkages about the content of the text, and raise students' attention to
internal conversation to discuss issues related to them (Tomlinson, 2013c, p.103). In addition, by means
of activities, students' knowledge and awareness about the way the components of the language system
can be increased and practiced, and the development and automation of the skills required for reading
action such as inferences can be provided. For this reason, the nature of the activities in the teaching
materials of reading is one of the subjects that should be emphasized in the process of developing
reading teaching materials.
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Discussion, Conclusion and Implication

Language teaching is a skill-based teaching aiming at the development of language skills at a high
level and teaching tools are an important component of this teaching process. In this context, the
teaching tools that will be used to contribute to language development in the process of preparing
language teaching tools should be designed by taking into consideration the nature of the skill area to
be developed. As is known, the reading action is a mental decoding process whereby many sub-
processes associated with each other are performed simultaneously from the moment the interaction
with the text is started and this process is based on the background mechanics of the language
components and the mechanics of the language components. For this reason, the ideal development of
reading skills depends on the complete acquisition of phonological, semantic, morphological and
syntactic systems and the integration of these systems as a whole (Wolf, 2008, p.223). For this reason,
the teaching tools that will be prepared for the development of the reading skills field should be
designed in accordance with the general principles of material development, taking into account the
way reading action works. In this context, based on the studies of the applied linguistics field regarding
action and process, it is possible to express the characteristics of the tools that will be used in reading
instruction in order to enable effective skill development:

1. They should be capable of developing and automating the skills that enable the efficient use of
cognitive resources.

2. They should develop awareness and use skills for students in the study mechanics of these
components, taking into account their role in the teaching of reading (phonological, morphological,
syntactic and semantic) of language components.

3. They should support the qualitative and quantitative development of the vocabulary as a linguistic
source of input for the individuals.

4. The inference type should contribute to the activation of skills that will provide access to information.
5. Texts used should induce a desire to participate and experience text in individuals.

6. Texts should be capable of supporting the development of high-level cognitive skills, such as
inference, that are consistent with the age and level of development of the students in terms of
difficulty.

7. Texts should be selected from different types of text, allowing individuals to interact with different
types of text.

8. They should be able to use the different forms of discourse formed for the communicative purpose,
and to gain awareness and use of these structures.

9. They should provide qualifications required by different types of reading and to raise awareness of
different reading strategies.

The basic function of language teaching tools is to gain awareness of the skills needed through
regular and systematized familiar language input. These skills have become a part of the memory system
over time, allowing them to automate. However, the development of high-level cognitive skills, such as
inference, is gradual, over time, since the automation of familiar language inputs becomes part of the
memory system and requires complex activation schemes to be completed (Posner & Synder, 1975, p.
670). For this reason, it is necessary for students to make silent periods about the development and use
of cognitive skills. In addition to the above-mentioned qualifications of reading teaching tools, the fact
that applied linguistics has the qualifications in the principles of material development determined from
the studies on language teaching is another important element in terms of creating the desired effect.
However, since the process of material development necessitates a serial communication process
(Pecenek, 2005, p. 4), reading teaching tools need to be designed and created in a conceptual and
pedagogical way in accordance with the determined needs, and in the next stage, tested for compliance
with the objectives to be achieved.
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Tiirkge Siiriim

Girig

Uygulamali dilbilim, konu ve c¢alisma alani olarak dilbilim kuram, yontem ve bulgularinin dil
planlamasi, iki dillilik, dil edinimi vb. gibi dile iliskin farkl alanlardaki sorunlarin ¢éziimiinde kullaniimasini
amaglayan pratik odakli (practice driven) ve disiplinler arasi bir c¢alisma alanidir. Ancak c¢alisma
alanlarindaki gesitlilige karsin, uygulamali dilbilim alaninin agirlikh olarak tzerinde durdugu konu dil
Ogretimidir ve uygulamali dil bilim alaninda g¢alisan ¢ogu arastirmacinin da bu baglamda dil 6gretimi
konusunda uzmanlastigi gérilmektedir (Davis, 1999, p. 63). Dil 68retimi, egitim bilimleri alaniyla da
iliskili olarak kendi icinde program gelistirme, 6l¢me - degerlendirme gibi farkli alt alanlara ayrilmakla
birlikte, s6z konusu bu alt alanlar icinde uygulamali dilbilimle iliskisi bakimindan ©6ne cikan alan
arag (material) gelistirmedir.  Ara¢  gelistirme dil 6gretim  materyallerinin  uyarlanmasi  ve
degerlendiriimesine doénik ilke ve yontemlerle, dil girdisine kaynak saglayacak sekilde yazarlar,
ogretmenler ve 6grenciler tarafindan yapilan her tirli uygulamalarla olan iliskisi nedeniyle ¢alisma ve
uygulama alani olan bir kavramdir (Tomlinson, 2001, p. 66; 2011, p. 2). Ancak 1990’l yillara kadar dil
O0gretim yodntem biliminin bir alt birimi olarak gorilmesi, ara¢ gelistirme alaninin kullanim ve
degerlendirme yonlerini ele alan ¢alismalarin oldukga sinirli olmasina neden olmustur (Pegenek, 2005, p.
86). Fakat temel konulari dil 6gretim araglarinin  tasarlanmasi, gelistiriimesi, uyarlanmasi ve
degerlendiriimesi olan arag¢ gelistirme alani ginimizde bagimsiz bir c¢alisma alani olarak ele
alinmaktadir.

Genel deneyimlerden kaynaklana sinirlilik nedeniyle, dil 6gretim materyalleri genellikle ders
kitaplariyla iliskili olarak ele alinip degerlendiriimektedir. Ancak 6gretim siirecini kolaylastirici her tirli
unsur dil 6gretim materyali olarak gorllebilir ve bu baglamda 6grencilerin hedef dile iliskin bilgi ve
deneyimlerini attiran DVD, e-mail, video paylasim siteleri, calisma kitaplari, sézliikler vb. gibi pek cok
unsur dil 6gretim araci olarak ele alinip kullanilabilir (Tomlinson, 2011, p. 2). Fakat kullanilabilecek
enstriimanlarin sayisindaki cesitlilik beraberinde dil 6gretim araglarinin hangi olcitler uyarinca
hazirlanacagi sorusunu getirmekle birlikte, dil 6grenme sirecine iliskin ¢cok yonlu perspektif sunan dil
6gretimi / edinimi calismalari bu noktada ihtiya¢ duyulan 6l¢ltlerin belirlenmesindeki temel kaynagi
olusturmaktadir.

Dil 6gretimi bilindigi gibi dért temel dil becerisinin (okuma, dinleme, konusma, yazma) miimkiin olan
en yliksek seviyede gelistirilmesini amaglayan beceri odakli bir 6gretim sirecini kapsamaktadir ve s6z
konusu bu 6gretim siirecinde okuma becerisinin gelistirilmesi izerinde hassasiyetle durulan konulardan
birini teskil etmektedir. Her sézcligiin anlamsal bir degeri vardir ve okuryazar birey olmak, harf ya da
sembolleri dogrudan duistince veya konusmaya aktarmak olarak kabul edilebilir (Bruning et al., 2004, p.
234), bu nedenle okumayi 6grenmek ya da okuma 6g8retimi ilk bakista basit bir 6gretim faaliyeti olarak
gorilebilir. Ancak temel g¢iktisi okunan metinden bilgi edinmek olan okuma edimi karmasik bilissel
siiregler iceren bir yapiya sahiptir. Bununla birlikte bireylerin farkh alanlarda yeni beceriler edinebilmesi
de ancak etkin bir okuma Ogretimiyle saglanabilir. Cliinkii okuma edimi bireylerin okuryazar olma
diinyasina girislerini saglayan bir unsur olmakla birlikte, etkin bir okuma becerisi olmaksizin bireylerin
diger 6grenme alanlarinda akademik basari géstermeleri s6z konusu degildir (Bloom, 201, pp. 48-50). Bu
nedenle okuma becerisinin gelisimi, dil 6gretim silrecinde Uzerinde hassasiyetle durulan konulardan
birini teskil etmektedir. Beceri gelisimini mimkin olan en (st seviyeye ¢ikarmak icin uygulanacak
etkinler bliylk oradan dil 6gretim araclariyla gerceklestirildiginden, okuma becerisinin gelisimine doniik
ogretim sirecinin de o6nemli bilesenlerinden birisi dil ©6gretim araglaridir. Bu bakimdan okuma
becerisinin gelistiriimesinde kullanilacak dil 6gretim materyallerinin segimi ve hazirlanmasi oldukca
onemlidir. Bu kapsamda g¢alismanin amaci okuma — anlama siirecini acgiklamaya yonelik uygulamali
dilbilim ¢alismalarinin  ortaya koydugu bulgulardan hareketle, okuma ediminin  gelistirilmesi
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amaciyla kullanilacak dil 6gretim araglarinin tasimasi gereken niteliklere iliskin kuramsal bir perspektif
sunmaktir.

Arag Gelistirme Siireci ve Dil Ogretim Araglarinin Genel Ozellikleri

GinUimuzde bagimsiz bir alanolarak ele alinan ve temel konusudil &gretim araglarinin
gelistiriimesi olan ara¢ gelistirme alaniyla ilgili ¢alismalar, dil Ogretim araglarinin hem
gelistiriime siirecine hem de s6z konusu bu araglarin tasimasi gereken niteliklere iliskin bir
takim betimlemelerde bulunmaktadir. Bu noktada o6zellikle dil 6grenme siirecine iliskin ¢ok yonli
perspektif sunan dil 6gretimi ve edinimi c¢alismalari, ara¢ gelistirme ilkelerinin birincil kaynagini
olusturmakla ve ozellikle giidilenme, egilim, 6§renme stratejileri, 68renme bicemleri, yas ve zeka gibi
ogrenci Ozelliklerine iliskin galismalarin sonuglari, dil 6gretim araglarinin nitelikleri konusunda belirleyici
olmaktadir (Pegenek, 2005, p. 87). Ayrica 6gretmen ve 08rencilerin istek ve gereksinimleriyle kiiresel ve
yerel etmenler tarafindan belirlenen genel egitim politikalari da dil 6gretim araglarinin tagimasi gereken
niteliklerin belirlenmesinde etkili olan bir diger unsur olarak karsimiza ¢citkmaktadir.

Dil 6gretim araglarinin st dlzey beceri gelisimine katki saglamak lzere hem gelisimi amaglanan
beceri alaninin ¢alisma mekanigine ve genel ara¢ gelistirme ilkelerine uygun bicimde tasarlanip
tretilmesi hem de ulasilmasi istenilen amaglara uygunluk bakimindan test edilmesi gerekmektedir. Bu
kapsamda arag gelistirme Uzerine yapilan galismalar (Jolly & Botilho, 2011; McGrath, 2016; Tomlinson,
2001, 2011, 2013a), uygulamali dilbilimin alaninin dil 6gretim sirecine iliskin sagladigi verileri kullanarak
dil 6gretim slrecinde kullanilacak materyallerinin  tagimasi gereken genel niteliklerine iliskin
betimlemelerde  bulunmaktadir. Buna gore temel nitelikleri bakimindan dil  6gretim
materyalleri 6gretimsel (instructional), 6grencilere dil hakkinda tecriibe kazandiracak nitelikte
deneyimsel (experimental), hedef  dilin  kullanimina  yonelik maruz  birakilmayr  saglayacak
sekilde gikarimlayici (elicitative) nitelikte olabilecegi gibi dilbilgisel, gorsel, isitsel ve
duyu devinimsel nitelikte de olabilirler (Tomlinson, 2011, p. 2; 2013a, p. 2). Ayrica yapilan galismalardan
hareketle (McGrath, 2016; Tomlinson, 2001, 2011, 2013a), dil 6gretim araglarinin genel niteliklerine ek
olarak 6grenme alani ve beceri ayrimi yapilmaksizin tasimasi gereken genel Ozelliklere iliskin
betimlemeler de yapilmistir. Bu baglamda Tomlinson (2011, pp. 8-23) dil 6gretim araglarinin tasimasi
gereken genel 6zellikleri su sekilde ifade etmektedir:

. Ogrenciler (izerinde etki yaratmall,

. Ogrencilerin kendilerini rahat hissetmelerini saglamali,

. Ogrencilerin 6zgiivenlerinin gelisimine katki saglamall,

. Ogrencilerin 6z gelisimini (self-development) desteklemeli ve kolaylastirmali,

. Ogrencileri hedef dilin iletisimsel amaglari dogrultusunda kullaniimasina olanak saglamal,

a U B~ W N =

. Ogretimin olumlu etkilerinin genellikle geciktigini dikkate almali,
7. Ogrencilerin 6grenme stilleri bakimindan farklilastigini dikkate almali,
8.0grencilerin, duygusal tutumlarda farkhlastigini dikkate almali, giiglii ve devamli olarak motive etmeli,

9. Materyaller, hem sag hem de sol beyin aktivitelerini harekete geciren entelektiiel, estetik ve duygusal
katilimi tesvik ederek 6grenme potansiyelini en st noktaya ¢ikarmal,

10. Araglar, c¢iktilarin geri bildirimi icin firsatlar saglamali.

Dil 6gretim araclarinin gelistirilmesi dizgeli bir iletisim slirecini gerektirmektedir (Pecenek, 2005, p.4).
Bu nedenle dil 6gretim araclarinin gelistiriimesi slrecini yonlendiren bilesenlerin belirlenmesi, dil
o6gretim araglarindan beklenilen faydanin saglanabilmesi noktasinda énemlidir. Buradan hareketle arag
gelistirme sirecini olusturan bilesenleri Jolly ve Botilho (2011, p. 13) su sekilde ifade etmektedir:
1.ihtiyaglarin belirlenmesi,
2.ihtiyaclarin arastirilmasi,
3. Araglarin kavramsal olarak algilanmasi,
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4. Araglarin pedagojik olarak algilanmasi,
5.Araglarin dretilmesi,
6. Araglarin 6grenciler tarafindan kullanilmasi,

7. Araglarin belirlenen hedeflere uygunluk bakimindan degerlendirilmesi.

Okuma Materyali Gelistirme ilkeleri

Dil 6gretimi, temel dil becerilerinin mimkuin olan en Ust seviyede gelisimini amaglayan beceri odakli
bir 6gretimdir ve bu 6gretim siirecinin dnemli bilesenlerinden birisi de kullanilan 6gretim araglaridir. Bu
bakimdan miimkiin olan en ust seviyedeki dil gelisimini saglamak {izere dil 6gretim araglarinin,
gelistiriimesi amaclanan beceri alaninin dogasi ve ¢alisma mekanigi dikkate alinarak tasarlanmasi son
derece o6nemlidir. Bu nedenle okuma becerisinin  gelistirilmesi icin  hazirlanacak  6gretim
materyallerinin okuma ediminin ¢alisma mekanigi dikkate alarak hazirlanmasi ve gelistirilmesi
gerekmektedir.

Okumanin eyleminin temel amaci, okunan metinden bilgi edinme durumudur ve bu siireg metindeki
bilgisel sunumun zihinsel tutarliiginin insasini gerektirmektedir (Goldman & Rakestraw, 2000, p. 311).
Bu insa sireci de metinde yer alan her bir ek, sézciik ve timcenin hem ayri ayri hem de metindeki diger
ek, sozciik ve timcelerle metnin séylemi uyarinca nasil ve ne sekilde bir araya geldiginin ¢dziimlenmesini
icermektedir. Bu ¢oziimleme siirecinde de okur, hem metin merkezli bilgileri hem de metin disi genel
diinya bilgisini kullanmaktadir. Bu bakimdan bilissel bir siire¢ olarak farkli gérevlerin birbiriyle uyumlu
calismasini gerektiren ve temelde bir kod ¢ozme islemi olan okuma sireci, s6zcik ve timcelerin hizli ve
otomatik olarak islemlenmesiyle temel fikirlerin genel anlamdaki temsilini olusturmada birgok siirecin
sinirll bir zaman diliminde etkin koordinasyonunu gerektirmektedir (Grabe & Stoller, 2011, p. 14). Bu
nedenle hem bilingli dikkat mekanizmalarinin kapasitesindeki sinirlilik (Posner & Synder, 1975, p. 670),
hem de optimal dizeyde anlamayla akici okuma, ¢ok sayida bilissel slirecin etkin kullanimini
gerektirdiginden (MclLean & Rouvault, 2017, p. 93), okuma silirecinde kullanilan becerilerin
otomatiklestiriimesi gerekmektedir (Grabe & Stoller, 2011, p. 14). Cunkd bilindigi gibi otomatik
performans, algoritmik performansa kiyasla daha az islem basamagi gerektirdiginden daha hizlh ve
kolaydir (Logan, 1997, p. 130). Ayrica amag yo6nelimli davranislarin sergilenmesinde (service of goal-
directed behaviors) zihinsel kaynaklarin esnek dagilimi 6nemlidir ve bilissel kontrolin saglanmasi,
amaglarla uyumlu eylemlerin segimine izin vermektedir (Badre, 2008, p. 193). Bu nedenle dilsel girdi
kaynagl olarak okuma o6gretimi materyallerinin, okuma sirecinde ihtiya¢ duyulan farkli biligsel
kaynaklarin etkin kullanimini saglayacak becerilerin otomatiklesmesine katki sunacak nitelikte etkinlik ve
uygulamalara sahip olmasi gerekmektedir. Clinkii Logan’in da (1997, p. 123) ifade ettigi gibi belli bilissel
gorevler otomatik olarak gerceklestirilebilir ve okuma bilissel bir gérev olarak bu durumun en 6nemli
orneklerinden birisidir. Bu bakimdan okuma 6gretiminde kullanilan materyaller saglayacaklari girdi
ogeleri yoluyla dahili bellek sisteminin otomatik aktivasyonunu saglayabilir (Posner & Synder, 1975, p.
670).

Okuma eylemi birbiriyle iliskili cok sayida islemin es zamanli gergeklestirildigi karmasik bir kod ¢dzme
islemidir ve bu kod ¢6zme islemi dil bilesenlerin ¢6ziimlenmesini gerektirmektedir. Bu bakimdan kod
¢o6zlimleme ve okuma anlama sireci icin gerekli olan becerilerin etkin ve otomatik kullaniminda dilsel
bilesenlere ait rollerin okuma 6gretimi icin hazirlanan dil 6gretim materyallerinde dikkate alinarak bu
bilesenlerin ¢alisma mekanigine yonelik 6grencilerde beceri ve farkindalik gelistirilmesi gerekmektedir.
Okuma anlama surecindeki roli bakimindan dikkate alinmasi gereken ilk dilsel bilesen fonolojidir.
Bireylerin sozciikleri fonemlere ayristirabilmeleri ve bu fonemlerle onlari temsil eden harfler arasindaki
eslesmeleri 6grenebilmeleri 6nemli olmakla birlikte (Nagy & Scott, 2009, p. 274; Turmer & Nicholson,
2011, p. 416), fonolojik bilgi, okuma hizi ve dogrulugu gibi akici okumanin ayirt edici bilesenlerinden
birisi olarak kabul edilmektedir (Fuchs, Fuchs, Hops & Jenkis, 2011, p. 239; Kuhn & Stall, 2003, pp. 4, 5,
14). Bu baglamda 6zellikle wvurgu (emphasis), perde degisimleri (pitch changes), durak ve siire
gibi parcgalarlstl (suprasegmental) birimlerle iliskili burtnsel (prosodic) 6gelerin dogru ve yerinde
kullanimi, so6zcik Obeklerinin s6zdizimsel yapiya uygun kullanimi anlamina gelmektedir (Kuhn & Stall,
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2003, p. 5). Bununla birlikte fonolojik duyarliligin erken gelisimi de okuma becerisinin erken gelisimi
acisindan 6nemlidir. Bu nedenle yazma-ses kod ¢6zme (spelling sound decoding) becerilerini vurgulayan
O0gretim programlari okuma ciktilari Gizerinde daha iyi sonug elde edilmesine neden olur ¢linku alfabetik
kod ¢6zme akici okumayi destekleyen kritik alt islemlerdir (Stanovich & Stanovich, 1995, p. 99). Bu
nedenle okuma Ogretimi materyallerinin hazirlanmasi ve gelistiriimesi asamalarinda fonolojik bilginin
dikkate alinmasi gerekmektedir.

Kurucu bigimbirimleri analiz etmeye dayanan, sézcikleri olusturan bigimbirimlerin yapisina iliskin
bilgiyle bu yapilari yansitma ve degistirme yeterliligi olarak tanimlanan morfolojik farkindalk (Carlisle,
2000, p. 170), okuma becerisinin gelisiminde 6nemli rol oynayan bir diger unsurdur. Morfolojik bilgi yeni
sOzcuklerin edinilmesinde / 6grenilmesinde kullanilabilecek zengin semantik baglantilar saglamakla
birlikte (Wolf & Katzir-Cohen, 2001, p. 220), anlam olusturma sliregleri Uzerinde etkilidir
(Schreuder & Baayen, 1995) ve yeni bir sozclikle karsilasan bir metin alicisinin s6zctigin anlamina
erismede kullandigi ana bilgi kaynagidir (Nagy & Scott, 2009, p. 275). Ayrica morfolojik
bilgi otografik pargalarin daha goriintir ve tanidik olmasini saglayarak geri cagirma slreglerinin
hizlanmasini ve otografik birimlere ait kombinasyonlarin daha hizli yapilmasini saglayarak okuma anlama
strecini kolaylastirir (Wolf & Katzir-Cohen, 2001, p. 220). Bu duruma ek olarak morfolojik bilgi, okuma
anlama siireci agisindan énem arz eden metnin tutarhilik yapisinin kurulmasiyla ilgili siiregler tizerinde de
etkilidir. Bilindigi gibi tutarlilik yapisi metinle, metnin ait oldugu baglam arasindaki iliskinin metin alicilar
tarafindan kurulmasini ve fark edilmesini saglayan bir unsurdur (Stillar, 1998, p. 16). Bu nedenle
morfemlerin, metnin séylemi icinde kazandiklari anlamsal 6zelliklere iliskin bilgi, hem metnin derin
yapisina erisim saglamada hem de anlamsal, mantiksal baglantinin kurulmasinda son derece 6nemlidir.
Bununla birlikte eylemcil kategoriler Gzerine eklenen kip, gorliniis ve zaman morfemleri Smith’in de
(2003, p. 11) belirttigi gibi timcelerin yerel metin yapisi (local structure) hakkinda metin alicilarina ipucu
saglar. Morfolojik bilgi ayrica metnin sdylem modu (discourse mode) hakkindaki bilgiye erisim icin de
gereklidir. Clinku bilindigi gibi gérinis (aspect) her ikisi de farkli séylem moduyla (narrative and report,)
iliskili olan dilbilgisel ve sozciiksel olusan bir alt dil sistemidir (Smith, 2003, p. 68). Bu nedenle goriintse
iliskin bilginin, metnin ylzey yapisinda erisilebilir olmasini saglayan morfolojik birimlerle, s6z konusu bu
birimlere iliskin  bilgi, metin alicilarinin  hem iletisimsel amag¢ uyarinca belirlenen farkl
soylem modlarini belirlemesinde hem de buradan hareketle tiire 06zgli icerik semasinin
etkinlestirilmesi siirecinde 6nemli bir rol oynamaktadir. Morfolojik bilginin okuma stirecindeki bir diger
etkisi sd6zdizimsel islemleme dizeyiyle ilgilidir. S6zdizimsel yapilanma, bir timcenin kurucu bilesenleriyle
iliskili olan yapisal ve anlamsal 6zellikleri mimkin ve gorindr kilar (Smith, 2003, pp.10, 13). Metin
alicilarinin okuma siireci esnasinda s6zdizimsel ¢éziimleme islemini gerceklestirmeleri gerekmekte ve bu
siirecte de morfolojik bilgi, okuma anlama sireci i¢in gerekli olan s6zdizimsel islemlemenin (Klauda &
Guthrie, 2008, p. 11), gerceklesmesine katki saglamaktadir. Bu nedenlerden 6tiirii morfolojik bilgi okuma
becerisinin gelisimini hedef alan 6gretim materyallerinde dikkatle ele alinarak 6grencilerin morfolojik
birimlerin yapisina ve ¢alisma bicimine iliskin bilgi ve farkindaliklari arttiriimalidir.

Bicim - anlam eslesmesinin yapilabilmesi icin metin alicilarinin, okuma sireci esnasinda sézciklerin
semantik icerigini, otografik bigimlerden hizli ve dogru bicimde ¢ikarimlamalari gerekmektedir (Wolf &
Katzir-Cohen, 2001, p. 220). Bu nedenle sozciik anlamlarinin, yapisal bilgiden hareketle tiimce diizeyinde
(clause-level) anlam birimlerine birlestiriimesi olarak ifade edilen (McLean & Rouvault, 2017, p. 94),
anlamsal 6nerme olusumunun hizli ve dogru bicimde vyapilmasi gerektiginden, okuma 06gretimi
materyallerinin sozlikgenin (s6zvarliginin) niteliksel ve niceliksel gelisimine kaynak teskil edecek bicimde
tasarlanmasi gerekmektedir. Bu durumla iliskili bir diger unsur okuma becerisinin gelisimi icin metinle
etkilesime gecildigi andan itibaren butilinlestirici anlama islemine dikkat ¢cekmeye yoénelik gelismis
kapasite kullanimiyla iliskili olan s6zciik tanima hizinin arttirilmasi gerektigidir (Fuchs, Fuchs, Hops &
Jenkis, 2001, p. 242). Cunkd bilindigi gibi etkili kod ¢dzme ve otomatik s6zciik tanima becerisinin gelisimi
hem anlama ve akicilik arasindaki pozitif yonli iliski icin 6n kosul durumundadir hem de sézclk tanima
becerisi olmadan okuma anlama becerisinin gelisimi s6z konusu degildir (Grabe & Stoller, 2011, pp. 14,
21). Bu bakimdan okuma 6gretimi materyallerinin sozliikgenin gelisimi kadar, sdzclik tanima becerisi ve
hizinin gelisimini de saglayacak nitelikte olmasi ve sozcik bilgisinin karmasikligi ve bu karmasikhga iliskin
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dizlemleri’ (asamalilik, ¢ok yénliiliik, ¢ok anlamhhk, iliskililik ve heterojenlik) dikkate almasi
gerekmektedir.

Okuma eylemi metinden anlam g¢ikarma ve edinilen bilgiyi diizgtin bigimde yorumlama yeterliligidir
(Grabe & Stoller, 2011, p. 9)ve s6z konusu bu anlam g¢ikarma ve bilgi yorumlama islemi igin
metin alicilari hem daha 6nce edinilmis genel diinya bilgisini hem de metin ylizeyinde belirgin bicimde
sunulmus olan bilgiyi kullanirlar. Ancak metnin derin anlamina ulasmak, kavramak ve metinde sunulan
bilginin 6tesine gecebilmek i¢in bireylerin metinde agik bicimde ifade edilmeyen bilgi yapilarina gikarim
yoluyla erisim saglamalari gerekmektedir. Diger bir ifadeyle, metnin 6tesine gegmek cikarimlari gerektirir
ve cikarim yoluyla erisilen bilgi sadece tutarli bir metin tabani olusturmak igin gerekli olan bosluklari
doldurmada degil, ayni zamanda tutarli bir durum baglami olusturmak igin gereklidir, yani bir diger
ifadeyle, okuma anlama, ¢ikarimlama yapmayi gerektirir (Kintsch & Kintsch, 2005, p. 72, 81). Bu nedenle
okuma o6gretimi materyallerinde yer alan etkinlik ve uygulamalarin g¢ikarim tirld bilgiye erisim
saglayacak kaynaklarin aktivasyonuna katki saglayacak nitelikte olmasi gerekmektedir.

Bilindigi gibi temel dil becerilerinin gelisimini amaclayan dil 6gretimi bliylk 6lcide metinlerle ve
metin merkezli ydratilen etkinliklere dayali olarak gergeklestiriimekte ve s6z konusu bu 6gretim
surecinde metinler farkli beceri alanlarina gére farkli amaglar uyarinca kullanilmaktadir. Okuma beceri
alani igin bakildigindaysa dil 6gretim araglari iginde yer alan metinler temelde su amaglar dogrultusunda
kullaniimaktadir:

1. Dinleme ve okuma becerisinin gelistirilmesine yonelik pratik saglamak,

2. Dilin Uretken bir bigcimde kullanilmasina iliskin yeni girdi saglamak ve daha 6nce saglanan girdileri
desteklemek,

3. Bilgisel icerik saglamak (McGrath, 2016, pp. 105-106).

Temel dil becerileri iginde 6zellikle okuma becerisine iliskin yeterliliklerin metne maruz kalmadan
gelistiriimesi zor oldugundan (Grabe & Stoller, 2011, p. 27), okuma becerisini gelistirmeye yoénelik
araglarin tasarlanmasi ve gelistiriimesindeki en 6nemli asama metin secimi ve derlenmesidir (collection)
(McGrath, 2016, pp.105-106). Bu nedenle etkin beceri gelisimi icin okuma 6gretimi sirecinde kullanilan
metinlerin belirli unsurlar géz o6nline alinarak segilip derlenmesi gerekmektedir. Bu kapsamda
kullanilacak metinlerin belirlenmesindeki temel unsurlardan birisi s6z konusu metinlerin, metin
alicilarinin hisleri, sezgileri ve diusiinceleri arasinda etkilesim saglayarak metne katilim ve deneyimleme
istegi uyandirmasidir (Tomlinson, 2013c, p. 21; Maley & Prowse, 2013, p. 177). Clinki bu tip metinler,
metin alicilarinin metinleri anlamh kilmak igin i¢sel konusma, duyusal imgeler ve duyusal uyaranlarin
birlestigi kisisel cok boyutlu temsil yaratmasina yardimci olarak dil ve beceri gelisimini kolaylastiran derin
islemleme yapmalarina yardimci olur (Tomlinson, 2013c, p. 11). Okuma 6gretimi araglarinda kullanilan
metinlerin tasimasi gereken bir diger 6zellik, metinlerin zorluk derecesi bakimindan 6grencilerin dilsel ve
bilissel diizeyleriyle uyumlu olmasi, ¢cikarim yapma (inferencing), baglama (connecting), tahmin yiritme
(predicting) ve degerlendirme (evaluating) gibi yuksek diizeyli becerilerin gelistiriimesine katki
saglayacak nitelikte olmasidir (Tomlinson, 2013b, p. 7). Ayrica s6z konusu metinler 6grencilerin bireysel
gelisimlerine katki saglamali, duyussal 6zellikler bakimindan 6grencilerin yas ve gelisim diizeyiyle uyumlu
olmalidir (Tomlinson, 2013b, p. 101).

iletisimsel amac dogrultusunda sekillenen séylem &zellikleri farkli metin tiirlerinin ortaya ¢ikmasina
neden oldugundan okuma eylemi yapisi geregi farkli tlirsel 6zelliklere sahip metinlerin ¢dzliimlenmesini
gerektirmektedir. S6z konusu bu ¢dziimleme isleminin gerceklesebilmesi de metinlerin tirsel 6zellikler

* Sozclk gelisimi Gzerine galisan arastirmacilarin s6zcik karmasikhgiyla ilgili olarak bes dizey tanimlanmistir (Nagy & Scott, 2009:
270):

i. Asamalilik: S6zcik bilgisi zaman iginde belirli asamalar dahilinde gergeklesir.

ii. Cok Yonluliik: Sozcuk bilgisi niceliksel (qaulitatively) olarak farkh bilgi tiirlerinden olusur.

iii. Cok Anlamhilik: Sézctiiklerin gogu zaman birden fazla anlami vardir.

iv. ligkililik: Bireylerin sdzcik bilgisi, diger sdzciiklerle ilgili bilgisinden bagimsiz degildir.

v. Heterojenlik: S6zcugiin ne anlama geldigiyle ilgili bilgi o s6zcugun turiyle ilgili olarak degisir.
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uyarinca dil, icerik ve anlatim ozellikleri bakimindan nasil farkhlastiginin metin alicilari tarafindan
algilanmasina baghdir. Bu nedenle okuma becerisinin gelisiminde tur farkindaligi olarak da ifade edilen
metinleri kategorize edebilme becerisinin kazandirilmasi son derece 6nemlidir. Clinki kategorik bilgi,
okuma esnasinda odak noktasi olusturarak metin alicilarina hem g¢ikarim yapma hem de ileri diizey
bilgileri kullanim icin aktive olanagi sundugundan (Bruner, 1957, p. 170; Smith & Kosslyn, 2013, p. 179),
okuma anlama siireci bakimindan 6nemlidir. Bununla birlikte aktarilmak istenilen anlamin en belirgin
bicimi metin tlrinin secimiyle ilgilidir ve alicinin metinle olan etkilesimini belirleyen yani alicinin
zihninde metin tlrline uygun icerik semasinin aktiflesmesini saglayan temel unsur da metin taradar
(Sager, 1997, pp. 30,31). Ture Ozgl metinsel semanin aktiflesmesiyle de metinsel bilginin
icsellestirilmesini saglayan duslinsel iskeletin kurulmasi, okuma siireci esnasinda dikkatin segici olarak
dagihmi saglanmakla birlikte, ¢ikarimsal degerlendirmelerle metnin diizenlenmesi ve 6zetlenmesi daha
kolay hale gelir (Pearson, 2009, p. 13). Bu nedenle okuma becerisinin gelistirilmesine yonelik dil 6gretim
araglarinda kullanilan metinlerin segimindeki bir diger unsur, kullanilacak metinlerin tirsel cesitlilik
bakimindan ogrencilerin farkh metin tirleriyle etkilesime girmesine olanak taniyacak sekilde
belirlenmesidir (Tomlinson, 2013c, p. 101; Maley & Prowse, 2013, p. 166).

Okuma 0gretimi materyallerinin hazirlanmasinda géz 6ninde bulundurulmasi gereken bir diger
nokta, okuma o6gretiminde ©nemli bir roll olan séylem bigimlerini tanitacak nitelikte hazirlanmasi
gerektigidir (McGrath, 2016, pp. 105-106). Farkl tursel 6zelliklere sahip metinlerin anlasilabilmesi tiire
6zgl farkhliklarin metin ylzey yapisinda ¢dziimlenmesine baglidir. Bu nedenle okuma eylemi iletisimsel
amag uyarinca belirlenen séylem dizgelerinin etkin kullanimini gerektirir ve metnin anlamlandiriimasi
metin alicilarinin kapsamli séylem 06gelerini birlestirme yetenegine baghidir. Bununla birlikte, séylem
yapisi sayesinde Onermeler ileri ve/veya geri gonderimler yoluyla bagimsiz birimlerin birbiriyle
iliskilenmesine ve yeni anlamlar kazanmalarina neden olmaktadir (Bruning et al., 2004, pp. 239-240). Bu
nedenle metin tird ayriminin da belirleyicisi konumunda olan sdylem dizeyi hakkindaki bilginin
Ogretilmesi okuma 6gretimi agisindan énemlidir ve metnin séylem diizeyindeki yapisal 6zelliklerinin
belirlenmesi;

1. Yapisal ipuglarindan hareketle metin alicilarinin, metnin ana fikirlerine ulasmasini ve hatirlamasini
kolaylastirir,

2. Metnin yiizey yapisiyla, bilginin kavramsal yapisi arasindaki paralelligi gbstererek metnin anlagiimasina
katki saglar,

3. Metnin yapisinin daha belirgin hale getiriimesi, metnin anlasilmasini ve 6gretilmesini kolaylastirir
(Goldman & Rakestraw, 2000, p. 316).

Okuma amaci, okuma becerisinin gelisimini etkileyen bir diger unsurdur (Maley & Prowse, 2013, p.
166). Bilindigi gibi okuma amacindaki farklilasmalar, farkli okuma tirlerinin ortaya ¢ikmasina neden
olmakta bu durumun bir sonucu olarak da okuyucular metindeki bilgisel icerige erisimde farkl
yeterliliklere ihtiyag duymaktadir. Ornegin, dgrenmek icin (reading to learn) yapilan okuma eylemi
metinden onemli miktarda bilginin transfer edilmesini gerektiren akademik ya da profesyonel bir
ortamda gergekleseceginden bu tip bir okuma siirecinde okuyucularin metindeki ana fikirlerle birlikte,
bu fikirleri destekleyen iddialari hatirlama, metindeki bilgi yapisini organize eden retorik cerceveleri
tanima ve insa etme, bilgi tabanina metnin baglanmasi gibi yeterliliklere gereksinimleri olacaktir
(Grabe & Stoller, 2011, p. 11). Bu nedenle, okuma 6gretimi araclari bireylere farkli okuma tirlerinin
gerektirdigi yeterlilikleri kazandiracak nitelikte olmali ve farklh okuma stratejilerine iliskin farkindahk
kazandirmalidir.

Metin secimi kadar 6nemli olan bir diger unsur, metinlerin islenmesinde kullanilan aktivitelerin
niteligidir. Buna gore okuma 6gretimi materyallerinde kullanilacak aktiviteler metnin igerigi, 6grencilerin
yas ve gelisim diizeyleriyle uyumlu olmali ve metnin icerigiyle ilgili zihinsel aktivasyonu, baglantilari
harekete gecirmeli, dikkat uyandirmal ve 6grencileri kendileriyle ilgili konulari tartismak igin icsel
konusmaya yonlendirmeyi amaclamahdir (Tomlinson, 2013c, p. 103). Ayrica, aktiviteler aracihiiyla
ogrencilerin dil sistemini olusturan bilesenlerin ¢alisma bicimine iliskin bilgi ve farkindaliklari arttirilabilir
ve pratik yapmalari saglanarak 6zellikle ¢ikarim gibi okuma eylemi icin gerekli olan becerilerin gelisimi ve
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otomatiklesmesi saglanabilir. Bu nedenle okuma 6gretimi materyallerinde yer alan aktivitelerin niteligi
okuma Ogretimi materyallerinin gelistirilmesi siirecinde lizerinde énemle durulmasi gereken konulardan
birini teskil etmektedir.

Sonug, Tartisma ve Oneriler

Dil 6gretimi, dil becerilerinin Ust seviyede gelisimini amaglayan beceri odakh bir 6gretimdir ve
ogretim araglari bu 6gretim sirecinin 6nemli bilesenlerinden birisi konumundadir. Bu baglamda dil
o6gretim araglarinin hazirlanmasi sirecinde dil gelisimine katki saglamak Uzere kullanilacak 6gretim
araglarinin,  gelistirilmesi  amacglanan  beceri alaninin dogasi ve c¢alisma mekanigi dikkate
alinarak tasarlanmasi gerekmektedir. Bilindigi gibi okuma eylemi, metinle etkilesime girildigi andan
itibaren baslayarak metnin anlamina erisim saglamada bir biriyle iliskili pek ¢ok alt islemin es zamanli
olarak gergeklestirildigi zihinsel kod ¢6zme islemidir ve bu islem bireylerin ge¢gmis deneyimlerden
kaynaklanan arka plan bilgisiyle dil bilesenlerinin ¢alisma mekanigine dayali olarak gergeklesmektedir. Bu
sebeple okuma becerisinin ideal gelisiminden s6z edilebilmesi fonolojik, semantik, morfolojik
ve sozdizimsel sistemlerin tam olarak edinilmesine ve bu sistemlerin entegre bicimde c¢alismasina
baghdir (Wolf, 2008, p. 223). Bu nedenle okuma beceri alaninin gelisimi icin hazirlanacak 6gretim
araclarinin, genel arag gelistirme ilkeleriyle de uyumlu olacak sekilde, okuma eyleminin ¢alisma bigimi ve
mekaniginin dikkate alinarak tasarlanmasi gerekmektedir. Bu kapsamda uygulamali dilbilim alaninin
okuma eylemi ve sirecine iliskin olarak yaptigi calismalardan hareketle, okuma 6gretiminde
kullanilacak araglarin etkin beceri gelisimini sagmak lzere tagimasi gereken 6zellikleri su sekilde ifade
etmek mimkindar:

1.Bilissel kaynaklarin etkin kullanimini saglayacak becerilerin gelisimi ve
otomatiklestirilmesini saglayacak nitelikte olmaldir,

2. Dil bilesenlerinin (fonolojik, morfolojik, sézdizimsel ve semantik) okuma 6gretimi agisindan rollerini
dikkate alarak bu bilesenlerin galisma mekanigine yoénelik 6grencilerde farkindalik gelistirmeli ve
kullanim becerisi kazandirmalidir,

3. Dilsel girdi kaynagi olarak bireylerin sahip oldugu soézvarliginin niteliksel ve niceliksel bakimdan
gelisimini desteklemelidir,

»

. Cikarim tirQ, bilgiye erisim saglayacak becerilerin aktive edilmesine katki saglamalidir,

u

. Kullanilan metinler, bireylerde metne katilim ve deneyimleme istegi uyandirmalidir,

6. Metinler zorluk derecesi bakimindan 6grencilerin yas ve gelisim diizeyiyle uyumlu olacak bigcimde ve
cikarim gibi yliksek diizeyli bilissel becerilerin gelisimini destekleyecek nitelikte olmahdir,

7. Metinler, bireylerin farkli metin tirleriyle etkilesime girmelerine olanak taniyacak sekilde farkli metin
turlerinden segilmelidir,

8. iletisimsel amag dogrultusunda sekillenen farkli séylem bicimlerine yer verilerek bu yapilara iliskin
farkindalik ve kullanim becerisi kazandirmahdir,

9. Farkli okuma tirlerinin gerektirdigi yeterlilikleri kazandiracak nitelikte olmali ve farkli okuma
stratejilerine iliskin farkindalik kazandirmalidir.

Dil 6gretim araclarinin temel fonksiyonu, diizenli ve sistematize edilmis tanidik dil girdisi yoluyla
ihtiya¢c duyulan becerilere iliskin farkindalik kazandirmak ve séz konusu becerilerin zaman igerisinde
dahili bellek sisteminin bir parcasi haline gelerek otomatiklesmelerini saglamaktir. Ancak tanidik dil
girdilerinin dahili bellek sisteminin parcalari haline gelerek otomatiklesmesi karmasik aktivasyon
semalarinin tamamlanmasini gerektirdiginden (Posner & Synder, 1975, p. 670), 6zellikle gikarim vb. gibi
yiksek dizeyli bilissel becerilerin gelisimi zaman igerisinde asamali olarak gerceklesmektedir. Bu
nedenle okuma 6gretimi araglarinin bilissel becerilerin gelisimi ve kullanimina iliskin olarak 6grencilerin
sessiz donem gecirmelerine imkan tanimasi gerekmektedir. Ayrica okuma 6gretimi araglarinin yukarida
belirtilen 6zelliklere ek olarak uygulamali dilbilimin, dil 6gretimi Gzerine yaptigl calismalardan hareketle
belirlenmis olan arag gelistirme ilkelerindeki niteliklere de sahip olmasi araglarin istenen etkiyi yaratmasi
bakimindan 6nemli olan bir diger unsurdur. Bununla birlikte, ara¢ gelistirme sireci dizgeli bir iletisim
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sirecini gerekli kildigindan (Pegenek, 2005, p. 4), okuma 6gretimi araglarinin belirlenen ihtiyaclar
dogrultusunda kavramsal ve pedagojik acidan tasarlanip Uretilmesi, sonraki asamada ise gelistirilen
araclarin ulasilmasi istenilen amaglara uygunluk bakimindan test edilmesi gerekmektedir.
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